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San Bernardino Community College District 
114 S. Del Rosa Drive, San Bernardino, CA 92408 

Thursday, February 25, 2016 – 4:00 p.m. – Board Room 

Board Information Request Responses 
 
 

Board Request 12/3/15  

The Student Success Scorecard data was presented to the SBCCD Governing Board 
on December 3, 2015 during a study session.  The SBCCD Governing Board requested 
the following information as a follow-up to the Student Scorecard Study Session: 

What is the number of students who do not qualify for the Completion and CTE 

Completion Rate cohorts? 

Students are counted in the completion rate cohort if they are first-time students with a 
minimum of 6 units earned who attempted any math or English in the first three years.  
Students are counted as achieving the outcome if they complete any of the following 
outcomes within six years of entry: earned AA/AS degree or credit certificate, transfer to 
four-year institution, or transfer prepared (student successfully completed 60 UC/CSU 
transferable units with a GPA >= 2.0). 
 
Students are counted in the CTE completion rate cohort if they attempted a CTE course 
for the first-time and completed more than 8 units in the subsequent three years in a 
single discipline.  Students are counted as achieving the outcome if they complete any 
of the following outcomes within six years of entry: earned AA/AS degree or credit 
certificate, transfer to four-year institution, or transfer prepared (student successfully 
completed 60 UC/CSU transferable units with a GPA >= 2.0). 
 
Using the number of unduplicated students annually as the denominator in 2008-2009, 
when the cohort was identified, a large majority of students at Craton and Valley are not 
included in the Completion Rate or CTE Completion Rate cohorts.  Specifically, 87% of 
Crafton students and 91% of Valley students were not included in the completion rate 
cohort and 95% of Crafton students and 93% of Valley students were not included in 
the CTE completion cohort. 
 

Completion Outcome 
Total 

Students 

Total 
In 

Cohort 

Number 
Not 

Qualified 
for Cohort 

Percent 
Not 

Qualified 
for 

Cohort 

Degree/Transfer Completion (SPAR)     

Crafton Hills College 9,339 1,176 8,163 87.4% 

San Bernardino Valley College 22,494 2,083 20,411 90.7% 

CTE Completion     

Crafton Hills College 9,339 462 8,877 95.1% 

San Bernardino Valley College 22,494 1,684 20,810 92.5% 
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What percentage of first time English students are recently out of high school vs 

returning adults? 

The “Number in English Cohort” in the table below represents the number of students in 
the Student Scorecard English cohorts for both Crafton and Valley.  The number of first-
time college students at Crafton and Valley in 2008-2009 was identified by determining 
each students’ last year in high school and whether or not they graduated from high 
school or earned a GED in the same year.  This was done for 2008 because the cohort 
for English was identified in the 2008-2009 academic year.  Students in the English 
Remedial Progress Rate were credit students who attempted an English course that 
was below transfer for the first time. 
 
The results in the table below indicate that 55% of Crafton students and 65% of Valley 
students are attempting English for the first time as returning students.  Returning 
students are defined as students who have completed courses at the college in a prior 
semester. 
 

College 
Number in 

English 
Cohort 

Number 
First-
Time 

Number 
Returning 

Percent 
Returning 

Crafton Hills College 1,002 450 552 55% 

San Bernardino Valley 
College 

2,150 745 1,405 65% 

 

What is being done in each college for outreach with K-12? 

CHC Outreach with K-12 
• SOA3R is provided to YCJUSD, RUSD, and Beaumont Unified 

• Provides onsite application, orientation, and assessment for high school 
seniors 

• Linked Learning with YCJUSD is in place for STEM with plans to expand to 
public safety and fine arts 

• Serve as host for the Promise Scholars from the Montclair Unified School District  
• 80 – 100 5th Graders visit the campus each year 

• Contract Education with YCJUSD and RUSD 
• Joint Counselor Meetings with YCJUSD and RUSD 
• High School Visitation Day  

• Each spring between 700 and 900 juniors and seniors visit the campus 
• Arts Day 

• Each spring approximate 100 juniors and seniors with an interest in fine 
arts visit the campus 

• Joint Senior Management Planning Sessions 
 
SBVC Outreach with K-12 

• Outreach staff visit middle schools and continuation schools in the service area 2 
times a semester 
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• High schools in San Bernardino, Colton, and Rialto are visited 3 times each 
semester 

• High schools in Fontana and Redlands are visited upon request 
• SBVC has conducted over 20 campus tours this year with K-12 students 
• SBVC outreach ambassadors have met with students and parents at local parks 

and libraries 
 

How can Trustees make decisions that impact the outcome of the score cards? 

• Focus on policies that ensure that the District is engaged in planning processes 
to inform decision-making 

• In general, focus on supporting programs and strategies through policies that 
have been supported by internal and external research 

• Specifically, focus on supporting the programs through policies listed in the 
presentations.  Research has consistently indicated that these programs make a 
difference in student’s lives. 

• Support programs through policies that require/encourage students completing 
math and English first. These are the best predictors of the student scorecard 
measures. 
 

What is the comparison of data from the prior years by demographics for the 

following outcomes: persistence, 30 units, remedial English, and remedial math? 

CHC Summary of Persistence 
Persistence rates across the last five cohorts remained relatively consistent (such rates 
varied from 69% to 73%). While persistence rates among certain ethnic groups has 
varied greatly from year-to-year (e.g., Native American students), it is important to note 
that the numbers of students identifying themselves as African American, Native 
American, Filipino, and Pacific Islander are typically 30 or less across cohort years. It is 
for this reason that the persistence rates of Hispanic and Caucasian students, the two 
groups Crafton Hills students are most likely to identify as, offer more reliable estimates 
of achieved persistence.  
In examining within cohort differences by ethnic status, only two groups were found to 
be disproportionally impacted when compared to the group with the highest persistence 
rate (African American – 75.8%): Native Americans (54.5%) and Pacific Islanders 
(45.5%). However, to reiterate, these may not be reliable estimates given the small 
number of students in each group (11 students per group). 
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CHC Summary of 30 Units 
The 30 unit achievement rate has also remained relatively consistent over the last five 
cohort years (61% – 65%). As is the case with persistence rates, the rates of students 
reaching the 30 unit mark vary more for groups with fewer students (e.g., Native 
Americans) than they do with the two ethnic groups – Hispanic and Caucasian – with 
the largest number of students. In the case of both Hispanic and Caucasian students, 
rates remain relatively consistent. While three instances of disproportionate impact are 
observed (e.g., African American students in the 2008 – 2014 cohort), all were found 
among the ethnic groups with small numbers of students.   
 

 
 
CHC Remedial English 
The remedial English rate remained relatively consistent during four consecutive cohort 
years: 2004-2010 (42.6%), 2005-2011 (41.3%), 2006-2012 (43.7), and 2007-2013 
(41.8%). However, the rate for the most recent cohort year (2008-2014) has climbed to 
48.7%. Considering that the numbers of students have remained consistent during this 
entire period (approximately 1,000 students), this increase is not only higher than 
expected, but also particularly noteworthy. As expected, rates within each ethnic group 
generally vary more among groups with a smaller number of students than they do 
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among groups with larger numbers of students (i.e., Hispanic and Caucasian). There 
are two noteworthy findings: First, while the rates for Hispanic students remained 
relatively consistent during four consecutive cohort years beginning in 2004 (2004 – 
2007), the rate for Hispanic students climbed from 38.3% for 2007 – 2013 cohort to 
48.3% for the 2008-2014. Second, while disproportionate impact was observed in all but 
the most recent cohort, it has become less prevalent over the course of the last five 
cohorts; while disproportionate impact was observed among five ethnic groups in the 
2004 – 2010 cohort, this number dropped to one disproportionate impact for the 2007 – 
2013 cohort. 
 

 
 
CHC Remedial Math 
A gradual increase was observed with respect to the math remedial rates (24.7% in 
2004 – 2010 to 30.1% for 2008 to 2014), indicating that a greater percentage (and 
number) of students are progressing through the math developmental sequence. One 
noteworthy finding is observed disproportionate impact for African Americans that has 
been observed over four of the five years, and the 15% rate observed for the most 
recent cohort, which is less than half that of the 30% mark observed for the entire 
cohort. While the total numbers of African American students are still low as compared 
to the rest of the cohort (60 out of 999 in the most recent cohort), this finding may merit 
further investigation. On the other hand, the rates for Hispanic students have increased 
over the last five cohorts, increasing most sharply from the 2004-2010 cohort (21.4%) to 
the 2005-2011 cohort (27.0%), and then remaining relatively consistent since then 
(varied from 27.0% to 31.1%). 
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SBVC Summary of Persistence 
Persistence rates had been consistently declining from the 2004 – 2005 to the 2007 – 
2008 cohorts (the rates decreased from 67% to 64%).  However, in the most recent 
cohort the persistence rate of 69% was the highest it had been in the last five cohorts.  
Disproportionate impact was not identified at all in the last five cohorts for persistence.  
However, among the groups with a high enough sample, 30 or higher, African American 
students struggled the most with persistence. 
 

 
 
SBVC Summary of 30 Units 
The 30 unit achievement rate has also remained relatively consistent over the last five 
cohort years (57% – 60%).   The groups with the highest 30 unit completion rate in the 
most recent cohort were Caucasian (62%) and Filipino (63%) students.  While three 
instances of disproportionate impact were observed in the most recent cohort (e.g., 
African American, Native American, and Pacific Islander), only African American 
students were found to have a high enough number of students in the cohort.  In 
addition, the 30 unit completion rate has also decreased for African American students 
from 55% in the 2004 to 2010 cohort to 48% in the 2008 – 2014 cohort. 
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SBVC Summary of Remedial English 
The remedial English rate increased from 35% in 2004 – 2010 to 44% in 2007 – 2013, 
and then declined in the most recent cohort—2008 – 2014—to 39%.  As expected, rates 
within each ethnic group generally vary more among groups with a smaller number of 
students (i.e. less than 30) than they do among groups with larger numbers of students 
(i.e., African American, Hispanic, and Caucasian).  Disproportionate Impact has 
occurred consistently for African American and Hispanic students indicating that both of 
these groups struggle more with successfully moving through English courses and 
completing transfer level English. 
 

 
 
SBVC Summary of Remedial Math 
A gradual increase was observed with respect to the math remedial rates (31% in 2004 
– 2010 to 37% for 2008 to 2014), indicating that a greater percentage (and number) of 
students are progressing through the math developmental sequence.  As with the 
remedial English, both African American and Hispanic students consistently have 
disproportionately lower remedial math rates indicating that both groups struggle more 
than other groups at successfully completing the math sequence. 
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How many students are being impacted by the interventions and how much does 

each program cost per student? 

As illustrated in the table below, CHC’s interventions have impacted several thousand 
students (most notably compressed courses). The costs per student vary from $0 to 
$1,343. However, the program impacting the greatest number of students – 
compressed courses (4,592 students) – has a cost of $0. This is particularly noteworthy 
since compressed courses, like all other interventions at CHC, has been found to have 
a positive impact on the success rates of students. 
 

Program Name 
Course success 
rate for program 

Comparison 
Group 

Success 
Rate 

% # Cost Cost/Stu % 

Left Lane 75% 393 $115,554 $294 67% 

Supplemental Instruction: 
STEM 

75% 281 $34,698 $124 60% 

Supplemental Instruction: 
Title V 

76% 100 $7,686 $77 57% 

SOAR 81% 453 $26,713 $59 70% 

STEM Counseling 84% 181 $34,747 $192 73% 

EOPS 75% 468 $369,961 $791 73% 

ISEEK (San Manuel) 81% 67 $90,000 $1,343 76% 

Compressed Courses 75% 4,592 None None 69% 

Tutoring Center 78% 2,343 $563,033 $240 66% 

 
Note: “%” is the percent successful. “#” refers to the number of students in the program, 
“Cost” refers to the annual cost of implementing the program, and “Cost/Stu” is the 
annual cost of the program divided by the number of students in the program. 
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There does not appear to be any correlation between course success and program cost 
per student in the table below.  These programs provide intensive support to at-risk 
students who would be expected to underperform compared to campus averages. Yet, 
in most semesters, the students in these programs have significantly higher success 
rates.  Middle College High School shows a deceptively low cost because the expenses 
are shared with SBCUSD.  The Student Success Center, which is not on this list, serves 
thousands of students a semester by offering tutoring in almost every subject.  It is not 
possible to calculate a valid cost for the center because it is staffed by multiple 
programs that are funded by numerous grants that provide funding for overlapping time 
periods.  
 

Program Name 
Course success 
rate for program 

Course 
success rate 
for campus 

% # Cost Cost/Stu % 

CARE* 77% 42 124,445 $2,963 65% 

EOP&S 72% 700 854,472 $1,221 65% 

Puente 70% 30 18,885 $629 65% 

STAR 70% 200 220,000 $1,100 65% 

Tumaini 53% 30 23,885 $796 65% 

Valley Bound 67% 215 300,00 $1,395 65% 

MCHS 90% 236 88,000* $339 65% 

 
Note: “%” is the percent successful. “#” refers to the number of students in the program, 
“Cost” refers to the annual cost of implementing the program, and “Cost/Stu” is the 
annual cost of the program divided by the number of students in the program. 
* Middle College is a partnership.  The amount stated here refers only to the SBVC 
portion of the partnership.  Nearly all programs on the list have higher success rates 
than the campus average.  The cost for MCHS is deceptively low because the SBCUSD 
carries the largest financial load. 
 

What are some possible options for partnering with the City/County of San 

Bernardino for job services? 

Possible Options: 
• Arrange regularly scheduled office hours for City and/or County Staff to work with 

students who desire to work 
• Coordinate with EOPS/CalWorks on placement services 
• Coordinate with the Career Counselor on internships and placement 
• Provide a table at the annual job fair for City and County Staff 

 
Current CHC Work Includes: 

• Working with Public Safety and Business Partners to provide internships 
• Collective Impact work with GIA and Alignment Hub (SBCOE) 

 
Current SBVC Work Includes: 
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• The campus has a wide range of partnerships; for example, interns are placed at 
water agencies. 

• CalWorks also assists with job placement  
• Partnerships with CTE advisory groups result in internships and job opportunities 

upon graduation: GIS technicians with the City of San Bernardino and water 
agency representatives. 

 

What is the Board Policy on academic freedom and the selection of textbooks 

and instructional materials? 

BP 4030: “Although academic employees have the obligation to ensure that their 
classroom material meets the valid educational objectives of the course as stated in the 
approved Course Outline of Record, they are entitled to freedom in the classroom in 
presenting the subjects they teach and shall be free to select and use textbooks and 
materials that they deem appropriate to meet the stated learning outcomes for the 
course. Academic employees are entitled to full freedom in their use of books, online 
sources, and internet sites and in the publication of the results of any research that may 
result from the use of these resources.” 
 

Explain the decline in the Crafton Hills CTE Completion Rate from 05-06 to 10-11 

to 08-09 to 13-14. 

• The decline is from 58% in the 05-06 cohort to 49% in the 08-09 cohort, which is 
statistically significant or a substantial decline. 

• The decline from 58% to 49% is statistically significant (p = .011) and substantial 
(ES = .18). 

• The CTE completion rate for the 0506 cohort changed in the 2015 reporting year 
from 60% to 58%. Some of the other numbers changed as well. 

• Male students had a statistically significant (p = .043) and substantial (ES = .18) 
decline from 55% to 46% 

• Students who were 25 years old or older had a statistically significant (p = .008) 
and substantial (ES = .31) decline from 55% to 46% 

• Caucasian students had a statistically significant (p = .008) and substantial (ES = 
.23) decline from 55% to 46% 

• Many factors could account for the decline in these rates, including decreased 
course offerings that took place from 2009 to 2013, potentially hindering such 
students from reaching the point of completion. 
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Which CTE programs are posing challenges for Crafton African Americans 

students? 

There were only 21 African American students in the 2008-09 to 2013-14 CTE 
Completion Rate Cohort where the disproportionate impact occurred.   The number is 
too small and not large enough to generalize to larger population. 
 

Ethnicity 
CTE Completion 

Rate 

Overall 48.9 

African American 28.6 

Native American 42.9 

Asian 58.8 

Filipino 50.0 

Hispanic 51.8 

 
When examining the course success rates by African American students the number of 
unduplicated African American students is too small (< 30) to accurately identify if they 
are struggling in certain occupational programs. 
 

Program 
14-15 
# Stu 

14-15 African 
American Course 

Success Rate 

14-15 Overall 
Course 

Success Rate 

Disproportionate 
Impact 

CIS 28 55% 65% No 

EMT 8 74% 88% No 

EMT – 
Paramedic 

1 100% 90% No 

Fire Academy 1 100% 96% No 

Fire 
Technology 

5 50% 78% Possibly 

RADTECH 2 100% 100% No 

Respiratory 3 92% 92% No 

 







































SBVC	Academic	Senate		
President’s	Report	
February	25,	2016	

	
	
Dear	Board	of	Trustees,	
	
My	sincere	apologies	for	not	being	here	in	person	tonight	but	I	had	dental	work	completed	
earlier	today	and	am	spending	this	evening	recovering.	Please	allow	this	written	report	to	
provide	a	few	senate-related	updates:	
	
	
Feb.	2	Meeting	
At	our	first	meeting	in	February,	Jack	Jackson	provided	the	Senate	with	a	State-wide	Online	
Education	Initiative	Update.	In	addition,	Celia	Huston	allowed	the	Senate	a	first	reading	of	the	
ACCJC	Follow-up	Report	and	then	led	a	discussion	on	Institutional	Learning	Outcomes	(ILOs).	
This	discussion	will	resume	in	March.	Duties	and	reassigned	times	for	Non-credit	and	
International	Students	Coordinators	were	also	reviewed.	
	
Feb.	17	Meeting	
At	this	meeting,	Haragewen	Kinde	was	invited	to	speak	to	Curriculum	and	Financial	Aid	Issues	
that	both	the	Offices	of	Instruction	and	Student	Services	have	been	working	together	to	
resolve.	Keith	Wurtz	outlined	a	Draft	Process	for	Prioritizing	Objectives	that	he	has	been	
working	on	and	solicited	feedback.	Celia	Huston	provided	the	Senate	with	a	revised	draft	of	the	
ACCJC	Follow-up	Report,	which	was	approved.	Discussion	also	began	regarding	the	structure	of	
the	upcoming	College	President	Public	Forum.	Great	interest	was	also	shown	for	being	able	to	
complete	an	online	Grade	Change,	though	follow-up	on	this	with	Glen	Kuck	shows	that	this	may	
not	be	possible	at	this	time,	so	I	am	exploring	work-around	options.	
	
March	2	Meeting	
At	this	meeting,	Jose	Torres	will	be	providing	the	Senate	with	a	Budget	and	Enrollment	Update.	
Our	Professional	Development	Coordinator,	Rania	Hamdy,	has	also	lined	up	a	Study	Abroad	
Presentation.	As	Old	Business,	discussion	will	continue	on	both	ILOs	and	the	upcoming	College	
President	Public	Forum	format.	
	
	
	
Jeremiah	A.	Gilbert,	Ph.D.	
SBVC	Academic	Senate	President	
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